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EFL Students, students' speaking abilities based on predetermined success
Question Words criteria. The findings revealed that incorporating question words
Method, Speaking into the teaching process significantly increased students’
Skill motivation, responsiveness, enthusiasm, and confidence in

speaking English. Additionally, this method helped students
comprehend the content of questions before responding, allowing
them to articulate their ideas more effectively. In the first cycle,
only five students (23%) met the success criteria, indicating the
need for further intervention. However, by the second cycle, 17
students (77%) achieved the success criteria, demonstrating that
the question-word technique effectively enhanced their speaking
performance. These results suggest that mastering question
words is a valuable strategy for improving students’ speaking
abilities in English, particularly in an Islamic university context

PENDAHULUAN

There are two key elements that contribute to enhancing students' overall speaking
performance. Firstly, it emphasizes the importance of communicating in everyday relational
and conditional discussions, and secondly, it emphasizes the significance of a short
monologue text in a day-to-day setting. In an English classroom, one can emphasize the use
of objective language as a medium for communication. This makes sense because the
evaluation of the outcome of language learning is based on whether the students can
incorporate itinto their daily lives or if there are other activities taking place in the classroom
during the learning process (Khan, 2018; Ali, 2018; Ali et al., 2019; Roza et al, 2019;
Khairunnisa et al., 2022).

All lecturers are influencers who must participate and take responsibility for the
change. The most fundamental action lecturers can take is to shift their worldview to align
with their presentation style, which aligns closely with traditional viewpoints that require

ISSN 2798-3471 (Cetak) Journal of Innovation Research and Knowledge
ISSN 2798-3641 (Online)


mailto:anakuliahana@uindatokarama.ac.id
mailto:gafurmarzuki@uindatokarama.ac.id
mailto:andinurfaizah@uindatokarama.ac.id

5064

JIRK -
Journal of Innovation Research and Knowledge Cl y Slntae
Vol.4, No.7, Desember 2024 Gas

lecturers to present their ideas in a comprehensive or compelling manner to their students.
When lecturers fail to use various methods and media to enhance their students' learning in
the classroom, the homeroom environment deteriorates significantly. Each of these factors
contributes to students' fatigue when following English examples (Jay-ar & Lasaten, 2018;
Zhu et al,, 2019; Al-Jarf, 2021; Kadnawi, 2021).

In view of the researchers' past perceptions, the issues found in the researchers’
classroom were that the majority of them saw it as challenging to communicate their
sentiments, thoughts, and assessments, and they weren't aware of how to respond to the
inquiry words. This is due to their inability to understand the purpose of the question and
their lack of confidence in using the knowledge they had acquired to communicate or answer.
Given the previously expressed realities, the researchers are eager to utilize the inquiry
method to demonstrate their educational experience.

Furthermore, this research focused on speaking performance. 85% of these students
were unable to answer basic questions such as what, why, and how, as demonstrated by the
researchers' involvement in their educational experience. Clearly, this hinders their
comprehension, as they remain perplexed when the speaker poses questions. They lacked
even the slightest understanding of how to respond to questions, such as the 'wh' question in
English. For models: How do you understand the past tense? What makes this strain
significant? How would you utilize this strain? When do you use this strain? Because they
misunderstood the lecturer's question, they simply replied "yes/no" or "stay quiet" without
responding to the question or offering their perspective. Furthermore, the authority of their
vocabulary was crucial. This is because the researchers frequently lacked a clear
understanding of the purpose of the questions they asked their students (Bangun, 2018;
Bouzar, 2019; Hammad, 2020; Hasan et al., 2021).

To elicit satisfying responses, researchers should understand how to formulate
legitimate inquiry questions for their students. By understanding the purpose of the
question, the speaker can more easily craft a question that inspires students to
enthusiastically respond (Irfani, 2018; Wang et al., 2018; Marzuki & Kuliahana, 2021).

To address these issues, the researchers conduct a logical examination and utilize
inquiry words to enhance students' speaking performance. In this scenario, the use of
question words can stimulate students' thought processes and encourage them to express
their opinions. This method allows the researchers to effectively communicate question
words that the students understand while also encouraging the students to express their
reactions and emotions in response to the lecturer's questions. The researchers selected
question words for this examination because they can enhance students' ability to use
language effectively, especially when responding to questions and expressing their opinions
orally using yes-or-no question words such as "what," "why," "which," "who," "where,"
"when," and "how."

METHOD

In this exploration, the researchers applied classroom action research. Some studies
(McTaggart et al., 2017; Wulandari et al.,, 2019; Meesuk et al., 2020; Nurhasanah et al., 2020)
suggest that friendly individuals, including those practicing teaching, utilize Classroom
Action Research (CAR) as a tool to assess the fairness and reasonableness of their own social
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or teaching practices, their understanding of their training, and the situation at hand.

In this action research, the researchers designed the plan based on the challenges
encountered in the learning process. They planned the action, implemented it, and observed
how the implementation affected students' learning progress. At the end, the researchers
conducted a reflection to identify the effects of implementation, determine whether it met
the success criteria, and then decide whether to stop or continue the action. If the researchers
decided to continue the action to the next cycle, they first revised the plan based on findings
from the previous cycle.

We conducted this research with English Department students who take speaking
courses at the Islamic State University of Datokarama Palu. The research focused on the
TBIG-1 class, comprising 22 students, as the majority of these students faced difficulties with
speaking. The researchers conducted field research using various instruments, including an
observation checklist, field notes, a questionnaire, and a test, to obtain accurate and reliable
data. Through reflection, both collaborators and researchers analyzed the data gathered from
the observation sheet, field note, questionnaire, and test.

RESULTS
Observing in Cycle I

The researchers and the collaborator engaged in extensive observation in order to
establish accurate data from teaching and learning. Throughout this period, the researchers
closely monitored the ongoing teaching and learning activities. We observed both the
researcher's teaching style and the students' involvement in the teaching and learning
process. In order to gather trustworthy data from the field, the researchers and the
collaborator closely watched the two components.

The findings were derived from the observation sheet and field notes in cycle I.

1). First meeting

Observation sheets reveal that the majority of students have not yet actively responded
to the researchers' questions, especially when it comes to question-word answers. But if the
researcher used a closed question with a yes or no response, the students responded
enthusiastically, according to data gathered in the field.

During the activity, the researchers provided a brief introduction to the subject before
assigning a job. Once they had gathered their thoughts and comprehended the discourse,
the researchers instructed them to express their opinions verbally. The field notes reveal
that most of them still required a significant amount of time to articulate each unique oral
description prior to verbal delivery.

2). Second meeting

The observation sheet revealed that the students actively participated in answering
the questions and expressing their opinions based on the case study. Before starting the first
task, researchers provided an example of how to communicate an opinion while using an
expression during the activity. According to the data, eight students participated in this
exercise and provided oral responses to the questions. When they responded to questions 1
and 2, they erred in both grammar and pronunciation. The researchers provided input after
responding to all queries, and the meeting came to an end.

3). Third meeting
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It was Cycle I's final meeting. The researchers made their assessment based on the
information they gleaned from the observation sheet. The researchers provided eight
questions for this activity. Despite the researchers' clear instructions, not all students
followed them due to confusion and slower speech. In order to ensure that the students
understand the instruction, they should translate it into Bahasa Indonesia if necessary. Their
fear of speaking in front of the class prevented them from responding fully to all of the
questions. As a result of the evaluation, twelve students individually presented their
questions and answers in front of the class.

Table 1: Question words related to Daily Activities

No. Questions

1. | What time do you usually wake up in the morning?

2. | Why do you prefer to exercise in the evening instead of the
morning?
3. | Which tasks do you prioritize first when starting your
workday?
Who do you usually have lunch with during the week?
Where do you like to relax after a long day?
When do you typically go to bed on weekdays?

How do you manage your time effectively between work and
leisure?
8. | What activities help you unwind after a stressful day?

Ny e

The Result of Speaking Assessment

Before the activity began in this phase, the researchers delivered the evaluation sheet
and gave clear instructions; therefore, it was easier for participants to respond to the
questions. In this instance, they demanded that they complete the assignment and
understand the questions' content before expressing themselves orally in front of the class.
Their use of question phrases not only expressed themselves but also significantly impacted
the researchers' and collaborators' ability to determine the students' academic success.

In this instance, the researchers assessed each student's oral presentation of the case
upon its introduction to the class. As a first step in capturing value, the researchers called
each participant individually to make a presentation in front of the class in accordance with
their requests. The researchers tabulated and presented the results of the speaking test from
cycle one.

According to the gain data, the mean score for the speaking assessment in Cycle [ was
67. Only 5 students (or 23%) met the success criteria and achieved scores of 70 or higher,
indicating their classification as successful. In this instance, 17 students, or 77 percent, failed
to meet the success criteria, indicating that they did not learn the intended content. As a
result, the next cycle needs to have a plan.

Reflection in cycle |

Action researchers and the collaborator could reflect on past classroom activities and
analyze the findings. To determine whether the treatment has yielded a significant
improvement and whether to continue it once the students’ performance meets the success
criteria, action researchers and the collaborator should reflect on past classroom activities.
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By assessing and validating the information gleaned from the observation sheet and field
notes, the researchers and their collaborator engaged in reflective work.

After discussing the data gathered in the first cycle, it seems more appropriate for the
researchers and the collaborator to draw a reflection. This allows us to explain why the
students did not meet the established criteria for success. The collected data and information
prompted the researchers and the collaborator to reflect. The findings revealed that only five
students achieved a score of 4 or above in the speaking assessment. Only 23% of the students
satisfied the success condition, thereby failing to meet the success criterion. Finally,
observation and field notes revealed the need to improve the students' speaking abilities in
the next cycle.

Observing in cycle II

The researchers conducted the observation during a teaching and learning session. The
observation encompassed the researchers' performance in conducting classroom action
research, the students' participation in the teaching and learning process, and their
performance in speaking and listening activities.

The observation sheet and field notes revealed the findings.

Beginning in meeting 1 and continuing through meeting 3, the majority of students
began responding to the researchers' queries, despite their imperfect speech and lack of
active participation. During the pre-activity, the students would collectively respond directly
to the researchers' questions, such as "Are you prepared for study now?" How much of the
subject did you learn yesterday? It indicates that they have already grasped the question's
meaning.

Field notes indicate that when she asked the students to group their sentences into
paragraphs using sequence terms, they were able to complete the assignments. The students
appeared more enthusiastic during all of Cycle II's events than they had during Cycle I. It
suggests that even if they were still pronouncing incorrectly when the researchers asked
them, they had already responded. This is based on observations and field notes made
during instruction.

According to the information in the field notes, it became simpler for the majority of
students to express their opinions orally in response to the researchers' queries. They all
used the necessary gestures, which made their oral presentation effective.

Findings from the questionnaire

The questionnaire's purpose was to determine whether or not the students enjoyed
and were interested in the teaching model that the researchers had presented. The
researchers asked participants to respond to ten questions. According to the questionnaire
results, 17 students, or 77% of the class, admitted that they find it simpler to learn speaking
by employing question words. The lowest number was 23%, at which point only 5 students
expressed interest in speaking English to a stranger.

The result of the speaking assessment

The researchers administered the test to the students after implementing the action in
cycle Il and making any necessary adjustments. Its goal was to gauge how much the students’
speaking abilities had improved. The second cycle of testing focused, like the first, on the
students' spoken ability to ask and respond to questions. Below is the test's outcome for this
cycle.
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According to the data, 17 out of 22 students, or 77%, met the success criteria. The 17
students who received points achieved scores ranging from 70 to 74. Only 5 students
received the lowest grade. Comparatively speaking, only 23% of the students failed cycle II.
Reflection in Cycle II

After discussing the data collected during the second cycle, the researchers and the
collaborator reflected on their findings. The results showed that 17 students received scores
of 70 or better. The fact that 77% of students fulfilled the requirement signifies the
fulfillment of the success conditions. In other words, the majority of students succeed
because they actively participate in the teaching and learning process and demonstrate
courage when they ask and answer questions.

Furthermore, the students' exam scores increased and the results from cycle II were
similar to those from cycle I, indicating that they had also attained the classical achievement.
This suggests that they have fully met the standard of academic performance. They then
decided to break the cycle. One could conclude that they deemed the method successful.

DISCUSSION

The use of new ideas and research on language acquisition to assess how students'
speaking performance develops in an Islamic university setting as they become proficient
with question words. A key component of speaking competency is the ability to facilitate
interactive discussion, which requires mastery of question words. Asking and responding to
questions improves learners' interactional competency, which is necessary for having
meaningful interactions (Goh and Burns, 2018). This is consistent with Vygotsky's
Sociocultural Theory (SCT), which views language development as a socially mediated
process. According to recent research, students can engage in dialogues that foster deeper
cognitive engagement more effectively provided they possess the appropriate language
tools, such as inquiry words (Lantolf & Poehner, 2018).

Additionally, research on task-based language teaching (TBLT) shows that tasks that
require the use of question words can greatly enhance speaking performance by providing
students with the opportunity to practice language in context. For example, a study by Ellis
(2019) discovered that learners' spoken language fluency and complexity significantly
improved when they completed tasks that required them to frequently employ question
words. This enhancement is in line with the Interaction Hypothesis, which holds that
communication, especially when it comes to meaning negotiation, promotes language
acquisition (Long, 2015; Ellis, 2019).

Learning question phrases can be particularly helpful in an Islamic institution, where
conversations are frequently philosophical and theological in nature. It allows students to
interact more thoroughly with the content and their peers, resulting in a more active
learning environment. According to a study by Razak and Razak (2020), students who were
more proficient with question words were able to express their ideas more clearly and
actively participate in class discussions, which enhanced their speaking skills. This study
demonstrated the value of interaction in Islamic educational environments.

Furthermore, recent research by Algahtani and Al-Munawer (2021) reinforces the
notion that focused instruction on question words might result in appreciable
improvements in speaking proficiency. Their research revealed that students explicitly
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taught to use question phrases demonstrated greater competence and self-assurance in
speaking, particularly in formal contexts. Especially in an Islamic institution, students’
development as speakers depends greatly on their command of question phrases. Teachers
can improve students' capacity for meaningful communication by incorporating targeted
teaching on question words into the curriculum, thereby contributing to their language
growth and academic achievement.

CONCLUSION

The conclusion is based on findings that suggest the use of question words to stimulate
students' speech. The steps involved in asking questions when teaching speaking are: first,
choosing the right questions based on the topic; second, framing the questions; third, giving
students time to consider their answers; fourth, choosing students; and last, providing
feedback on the students' responses. The use of questions in the teaching and learning
process helps to increase students' motivation, responsiveness, and enthusiasm, as well as,
of course, their courage to speak English. You can also use this method to encourage students
to comprehend the question's content before responding and to provide them with the
opportunity to express their ideas verbally. The first cycle's assessment of students' speaking
performance detected only five students who received at least a score. It meant that only 23%
of the students met the success criteria. In the second cycle, seventeen students, or 77% of
the total, discovered their achievements. This suggests that either the students have met the
success requirements, and the question-word technique can enhance their speaking
performance.
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